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St. John’s University 
Department of Administrative and Instructional Leadership 

 
EDU 5571  

School Culture and Planned Change 
 

“Leadership and learning are indispensable to each other.” 
    —John F. Kennedy 
 
Professor:  Randall F. Clemens Term:  Fall 2017 
Office:  Sullivan Hall 509 Campus: Queens 
E-mail:  clemensr@stjohns.edu Class Meeting Day:  Tuesday 
Twitter:  @RandyClemens Class Hours:  5:00-7:00 
Hangout: rfclemens@gmail.com Class Location:  MAR 137B 
Office Hours: Tuesday, 1:00-4:30; by 

appointment on campus, 
Hangout, or Facetime 

Class Website: Blackboard 

    
Course Description 
 

The course focuses on the various roles—e.g. moral, political, cultural, supervisory, 
instructional, administrative—of building-level leaders to promote and sustain 
positive school culture and planned change. While we focus on myriad topics, such as 
leadership, technology, professional development, and professional learning 
communities, culture is the through line that connects all. The education landscape is 
changing; leaders must do more with less. As a result, the course also examines the 
need for innovative problem solving and action across local, state, and federal levels. 
 
Throughout the semester, we will focus on the use of research and action inquiry to 
inform practice. As the epigraph suggests, a core focus of this course will be on both 
leadership and learning. The course is reading, writing, and thinking intensive. The 
purpose is to assist students to develop the skills, knowledge, and practices necessary 
to become effective and innovative educational leaders in the 21st century.  
 

Course Objectives 
 

The objectives of the course are threefold:  
• To conduct a series of school-based activities in order to understand the 

connection between theory and practice; the various roles of a school leaders; 
and, the process of creating and sustaining positive school cultures and planned 
change. 

• To explore innovative solutions to contemporary and emerging educational 
issues at local, state, and federal levels in order to create and implement planned 
change and facilitate socially just processes and outcomes for school 
improvement. 

• To develop critical reading, writing, and thinking skills necessary in order to 
improve as leaders and learners. 
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Required Reading 
 

I will provide digital copies of all readings. See course schedule for more details. 
 
Recommended Reading 
 

The below readings—ranging in scholarly rigor—represent core texts of the 
educational leadership canon. These texts are not required reading for our course; 
however, they will serve as excellent reference points for course assignments and 
future reading. In particular, Roland Barth, Richard DuFour, Richard Elmore, 
Michael Fullan, Andy Hargreaves, Robert Marzano, and Thomas Sergiovanni are 
prominent authors of educational leadership and change texts. 

 
Bryk, Trust in Schools: A Core Resource for Improvement 
Bryk, Sebring, Allensworth, Luppescu, and Easton, Organizing Schools for 

Improvement: Lessons from Chicago 
DuFour and Marzano, Leaders of Learning: How District, School, and Classroom 

Leaders Improve Student Achievement 
Fullan, Leading in a Culture of Change 
Fullan, On Common Ground: The Power of Professional Learning Communities 
Fullan, What’s Worth Fighting for in the Principalship? 
Hargreaves and Fullan, Professional Capital: Transforming Teaching in Every School 
Hargreaves and Shirley, The Fourth Way: The Inspiring Future for Educational 

Change 
Hess, Cage-busting Leadership 
Peterson and Deal, Shaping School Culture: The Heart of Leadership 
Sergiovanni, Rethinking Leadership: A Collection of Articles 
Tyack and Cuban, Tinkering toward Utopia: A Century of Public School Reform 
Tyack and Hansot, Managers of Virtue: Public School Leadership In America, 1820-

1980 
 
Integrated Internship Activities 
 

Students in the School Building Leader (SBL) master’s program must complete a 
minimum of 45 hours of integrated internship activities for each core course including 
EDU 5571. Students are responsible for obtaining site approval at the beginning of 
the semester and completing the internship form at the end. Course assignments align 
with internship requirements. Therefore, the faculty memo, case study response, 
professional development plan, and school culture and planned change simulation 
ought to accumulate to 45 hours. 
 
The purpose of the assignments is to benefit your own professional growth. As a 
result, I advise students to consult with school leadership in order to assess the 
practical uses of course outcomes. That is, how might a student use a professional 
development plan to improve practice at his or her school? In addition, use course 
artifacts to maintain a digital portfolio. For more details about the internship, see the 
internship guidelines that you should have received with your acceptance package. 



3 

 
Major Assignments 
 

• Participation (weekly): Throughout the semester, students will be responsible for 
providing discussion content and facilitating classes. Discussions will relate to 
weekly themes and readings. Learning is social. This is our chance to explore, 
challenge, and improve. Students will post the questions and thoughts to 
Blackboard. They divide into three formats: in-person reading discussions; in-
person case study discussions; and, online reading discussions. 
 
In-person reading discussions. First, when noted in the course schedule, for in-
person reading discussions, students will compose two questions, two thoughts, 
and two quotations related to the weekly readings. The questions will pertain to 
uncertainty related to content or to extending ideas beyond the reading. The 
thoughts will question, answer, amplify, or contest major points. And, the 
quotations will relate to ideas students find interesting, confusing, provocative, or 
any number of reactions. Posts are due by 11:59 p.m. on the Sunday before 
class.  

 
Case study discussions. Second, for case study discussions, one student will 
facilitate a discussion of the case. Other students will post online before class. 
Prior to the class, students (who are not facilitating) will post on Blackboard: 
They will identify the major issues of the case and discuss potential solutions for 
and barriers. Facilitators can use the posts to guide discussion, or they may choose 
to design an activity of their choice. Posts are due by 11:59 p.m. on the Sunday 
before class. 
 
Online reading discussions. Third, online reading discussions will occur when 
the course meets online. I will provide two to three prompts for the week. First, 
students will respond to each prompt. Initial responses ought to be one to two 
paragraphs and demonstrate knowledge of the readings, citing scholarship when 
appropriate, and application of content. The responses may answer, amplify, or 
contest major points. They may also pose questions. Second, students will 
respond to classmates’ posts. Reply. Ask questions. Post links. Agree. Disagree. 
Argue. Be creative. Learning is social. This is our chance to explore, challenge, 
and improve each other’s ideas. The hope is that organic discussions will arise. 
Initial posts are due by 11:59 p.m. on the Tuesday of the week’s readings; 
follow-up responses are due on Thursday. 
 
Participation is significant both to your success and the success of the course. I 
expect students to complete readings and submit assignments by the dates 
specified in the class schedule. I attempt to provide the same responsiveness with 
feedback. I typically reply to student emails within 24 hours. I return assignments 
with feedback within seven days of submission. Late posts for weekly discussions 
will receive no credit. Late assignments—i.e., faculty memo, mid-term, 
professional development plan, and school culture and planned change 
simulation—will automatically result in a five percent grade deduction, with more 
severe reductions congruent to the degree of lateness. 
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• Faculty Memo (2-3 pages): Clear, strategic communication is essential to 

positive school culture and planned change. While a number of communication 
venues exist (e.g. faculty meetings, morning announcements, and even social 
media), memos are central tools. They allow leaders to communicate logical, 
clear, and permanent stances. From celebrating students’ accomplishments to 
providing evidence for legal proceedings, memos serve a range of purposes. For 
the assignment, students will draft a memo in response to a case. Effective memos 
will address the stated competency as well as marshal evidence to create a 
compelling and well-written argument. I will evaluate profiles using the 
assignment criteria and writing rubric (Appendix A). 

 
• Mid-term Case Study (2-3 pages): The course mid-term will include a response 

to a case study pertaining to school culture and course readings. The examination 
will mimic the New York school leadership licensure assessment. I will use the 
state’s rubric to evaluate student responses. 

 
• Professional Development Plan (5-6 pages): Students will create a professional 

development plan for their school. The plan will include two elements: a narrative 
section and graphical representation of the plan. Based on Birman et al (2000), the 
plan will include discussions of form, duration, participation as well as content 
focus, active learning, coherence. I will evaluate plans using the assignment 
criteria and writing rubric (Appendix A). Please follow APA guidelines. 

 
• School Culture and Planned Change Simulation (4-5 pages): What are the keys 

to promoting positive school culture and planned change? As we will discuss 
during the semester, leadership is context-based. That is, a leader must adapt to 
the strengths and opportunities of his or her school. What works for one may not 
work for another. As a result, in the final paper, students will assume the role of 
first-year principal at High Stakes High School (HSHS), a low-income, 
underperforming urban high school. Synthesizing course readings along with 
practical evidence, they will identify the three most important steps to promote 
positive school culture and planned change. The paper should include an 
introduction, discussion of three steps supported by theory and evidence, and 
conclusion. I will evaluate reports using the assignment criteria and writing rubric 
(Appendix A). Please follow APA guidelines. 
 

• Writing Reflections (~400 words): Three times throughout the semester, students 
will submit writing reflections. The first reflection will address writing strengths 
and weaknesses. The next two reflections will address three comments related to 
writing. That is, for the faculty memo, mid-term, and professional development 
plan, I will provide a series of comments in individual papers or to the class as a 
whole. Comments will relate to argument, structure, evidence, or presentation. 
For instance, I may say something like, “There’s too much of your opinion and 
not enough evidence. In the next paper, use more course readings.” In the 
reflection, you would address why the comment is significant and how you 
addressed it. See the calendar for reflection due dates. 
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Grading Rubric Letter grades 
 
Participation (29 points) 
Faculty Memo (15 points) 
Mid-term (10 points) 
Professional Development Plan (20 

points) 
Culture and Change Sim (20 points) 
Writing Reflections (6 points) 

 

 
A  = 95 points and above 
A- =  95 – 90 points 
B+  =  87 – 89 points 
B   =  80 – 86 points 
C+  =  77 – 79 points 
C  =  70 – 76 points 
F   =  70 and below 

 
Course Management Software and Technology 
 

We use Blackboard as our course management software. Students will submit all 
assignments through the Blackboard portal, unless otherwise noted. I post important 
class announcements to Blackboard. They contain critical information to the course—
for example, suggestions and feedback for assignments, changes to the syllabus, and 
overall information and feedback for week-to-week activities. Please update your 
Blackboard settings to receive email notifications when I post announcements 
and check your St. John’s email regularly. The Blackboard app, when configured, 
also provides notifications. Blackboard and email are our primary modes of 
communication. If you have questions about technology, please review the 
university’s guide:  
http://facpub.stjohns.edu/~estudio/WelcomeStudents/StudentTechGuide.pdf 

 
Writing Style 
 

Assignments—when noted—must be typed and should conform to the style and 
reference notation format outlined in the sixth edition of the Publication Manual of 
the American Psychological Association. The APA manual is an essential tool for 
survival in graduate school. Please study it carefully and refer to it often. If you are 
unsure about APA formatting and citation rules, refer to the manual. Additional 
resources may be found at Purdue’s Online Writing Lab (OWL). Points will be 
deducted from your papers if they are formatted incorrectly.  
 
When grading papers, I use a basic writing rubric that focuses on argument, structure, 
evidence, and presentation (see Appendix A). You will receive constructive feedback 
in your papers. Your task is to incorporate the feedback into your writing.  

 
Effective writing, a critical component of professional life, is a process that includes 
constant reflection, revision, and feedback. I strongly urge you to take advantage of 
the St. John’s Writing Center (http://www.stjohns.edu/about/administrative-
offices/provost/institute-writing-studies/university-writing-center). 

 
Academic Integrity 
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Graduate students have the duty to act with academic integrity and follow ethical 
principles. The use of text and ideas from other sources requires appropriate 
attribution. Throughout the semester, we will discuss APA guidelines; however, it is 
the student’s responsibility to understand and follow the guidelines. In other words, in 
regard to plagiarism, ignorance is not an excuse. The university and school have strict 
rules against plagiarism: http://www.stjohns.edu/student-life/queens-campus-
life/office-student-conduct/academic-honor-pledge. I use the software program 
Turnitin to ensure students properly cite and reference sources. Any student found in 
violation of cheating or plagiarism will face consequences ranging from an automatic 
failure in the course to a hearing before the Dean and possible expulsion. 

 
Academic Accommodations 
 

Accommodations for students with special needs will conform to guidelines from the 
Office of Student Life – Disabled Student Services at St. John’s University. Students 
are requested to provide appropriate documentation if they request special services. 

 
Time Requirement 
 

The New York State Department of Education—along with the 45 internship hours— 
requires that each graduate course meet for at least 28 hours of instruction to earn 
three (3) graduate credits. St. John’s University requires at least 30 contact hours of 
instruction and 15 additional hours at home to earn three (3) graduate credits. In 
addition to regular course work, NYSDE requires 120 hours of supplemental learning 
activities such as reading texts, writing papers, and conducting research. 

 
Incomplete Grades 
 

Students who are unable to complete coursework due to documented illness or 
extreme emergency after the university course drop date, upon arrangement with the 
professor, may receive an incomplete for the course. During such cases, formal 
documentation will specify the assignments required to complete the course as well as 
the timeline. Incomplete assignments are usually due at the end of the next semester. 
Previously graded work may not be re-submitted. Please note that the professor only 
grants incomplete grades for extreme, documented circumstances. 

Resources 
 

As engaged educational leaders, you should be aware of and facile with resources 
including professional associations, news briefs, and peer-reviewed journals. Below, I 
provide an abbreviated list of major resources: 

 
Professional Associations 
 
ASCD (http://www.ascd.org) 
UCEA (http://www.ucea.org) 
AERA (http://www.aera.net) 
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News Briefs 
 
ASCD Smartbriefs (http://www.ascd.org)* 
ECS e-clips (http://www.ecs.org)* 
UCEA Quality Leadership Matters (http://www.ucea.org)* 
Education Week Edweek Update (http://www.edweek.org)* 
Inside Higher Ed Daily News Update (www.insidehighered.com)** 
The Chronicle of Higher Education (www.chronicle.com)** 
 
*Each of these sites sends daily or weekly emails. Navigate the website to find the 
exact location to register your email address. 
 
**These two sites focus on higher education. The information will be pertinent to 
leaders interested in the K-16 pipeline as well as individuals who aspire for positions 
in higher education. 
 
Peer-reviewed Journals 
 
Educational Leadership 
Educational Administration Quarterly 
Leadership and Policy in Schools 
Educational Researcher 
Review of Educational Research 
 

Professional Standards for Educational Leaders (PSEL) 
 

Course readings, discussions, and assignments address each of the ten PSEL 
standards, with a focus on Standard 3.  
 
Standard 1: Effective educational leaders develop, advocate, and enact a shared 
mission, vision, and core values of high-quality education and academic success and 
well-being of each student.  
 
Standard 2: Effective educational leaders act ethically and according to professional  
norms to promote each student’s academic success and well-being.  
 
Standard 3: Effective educational leaders strive for equity of educational opportunity 
and culturally responsive practices to promote each student’s academic success and 
well-being.  
 
Standard 4: Effective educational leaders develop and support intellectually rigorous 
and coherent systems of curriculum, instruction, and assessment to promote each 
student’s academic success and well-being.  
 
Standard 5: Effective educational leaders cultivate an inclusive, caring, and 
supportive school community that promotes the academic success and well-being of 
each student.  
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Standard 6: Effective educational leaders develop the professional capacity and 
practice of school personnel to promote each student’s academic success and well-
being.  
 
Standard 7: Effective educational leaders foster a professional community of 
teachers and other professional staff to promote each student’s academic success and 
well-being.  
 
Standard 8: Effective educational leaders engage families and the community in 
meaningful, reciprocal, and mutually beneficial ways to promote each student’s 
academic success and well-being.  
 
Standard 9: Effective educational leaders manage school operations and resources to  
promote each student’s academic success and well-being.  
 
Standard 10: Effective educational leaders act as agents of continuous improvement 
to promote each student’s academic success and well-being.  

 
NYSED Exam Competencies 
 

• Instructional Leadership for Student Success 
• School Culture and Learning Environment to Promote Excellence and Equity  
• Developing Human Capital to Improve Teacher and Staff Effectiveness and 

Student Achievement  
• Family and Community Engagement 
• Operational Systems, Data Systems, and Legal Guidelines to Support 

Achievement of School Goals  
 
University Core Values 
 

Six core values—truth, love, respect, opportunity, excellence, and service—guide the 
university and its members. 
 

• Truth: Knowledge in accord with reality, behavior faithful to ethical 
standards. 

• Love: Extending minds and hearts to nurture one’s own and another’s 
good. 

• Respect: Awareness of and esteem for all individuals. 
• Opportunity: Occasions for serving others and preparing one’s self for a 

fulfilling life. 
• Excellence: Striving, growing, never being complacent. 
• Service: Vincentian spirituality, a response to God’s call to give of 

ourselves.
 
Tips for Student Success 
 

Below are a few tips to ensure your success in the course: 
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• Check the schedule at the end of the course syllabus every week to stay 

current with upcoming readings and assignments. 
• Check Blackboard for course announcements. Announcements include 

valuable information, e.g., tips for assignments, changes to the schedule, 
feedback for papers. 

• Read full descriptions of major course assignments—available on 
Blackboard—and understand and complete course requirements. 

• Follow instructions for course assignments. That is, if an assignment 
requires you to follow APA guidelines, follow APA guidelines. 

• Focus on improving throughout the semester. This includes reading and 
addressing comments in papers and completing writing reflections. 

• Form a small group with fellow students to discuss assignments, exchange 
papers, and stay current with course content and deadlines. 

• Ask the professor for clarity if you have any questions. 
• Enjoy the course and learning process. Although graduate school, in 

general, and the course, in particular, are challenging, this is the time to 
explore topics that are important to you; expand your understanding of 
pressing education issues and ways to address them; and, most importantly, 
push yourself to become a better person and practitioner. 
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Class Schedule Themes and Readings Assignments 

September 05, 2017 

Introduction 
PSEL Standards 
PSEL and Promoting Principal Leadership for the Success of 

Students with Disabilities 
Wallace Perspective, The School Principal as Leader: Guiding 

Schools to Better Teaching and Learning 

• Complete week’s readings 

September 12, 2017 

History of Leadership and Reform  
Chapter 2, Historical View of the Principal’s Role 
Cuban, Why Can’t Schools Be Like Businesses 
Kirp, Teaching Is Not a Business 
Dunleavy, Top Ten Style Checks 

• Obtain permission from principal to 
use school as internship site 

• Complete week’s readings 
• Post two questions, two thoughts, 

and two quotations 

September 19, 2017 
[Class meets 
online] 

Evidence-based Decision Making 
Marzano, School Leadership that Works: From Research to Results, 

Read Chapters 2 and 4; skim the rest of the book  

• Complete week’s readings 
• Complete Blackboard posting(s) 

September 26, 2017 

Professional Learning Communities 
Chapter 3, Professional Learning Communities as School Reform 
Case Study: Derrington and Larsen, Principal Pressure in the Middle 

of Accountability 

• Complete week’s readings 
• Post two questions, two thoughts, 

and two quotations 
• Post case study response 
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October 03, 2017 

School Culture and Planned Change 
Chapter 5, Principal as Culture Builder 
Deal and Peterson, Eight Roles of Symbolic Leaders 
Kotter, Leading Change, [Focus on chart, p. 1; skim article] 

• Complete week’s readings 
• Post two questions, two thoughts, 

and two quotations  
• Submit Faculty Memo, w/ writing 

reflection 

October 10, 2017	

School Culture and Social Justice 
Chapter 6, Principal as Advocate 
Case Study: Rodríguez, “But They Just Can’t Do It”: Reconciling 

Teacher Expectations of Latino Students	

• Complete week’s readings 
• Post two questions, two thoughts, 

and two quotations 
• Post case study response	

October 17, 2017 
[Class meets 
online] 

School Culture and Learning 
Chapter 9, Principal as Supervisor 
Tichnor-Wagner et al, “Cultures of Learning” 

• Complete week’s readings 
• Complete Blackboard posting(s)		

October 24, 2017	
Leadership and Vision 

Kouzes and Posner, The Five Practices of Exemplary Leadership 
Reed and Swaminathan, “Contextually Responsive Leadership”	

• Locate and read your school’s 
vision and mission statement  

• Complete week’s readings 
• Post two questions, two thoughts, 

and two quotations 	
• Complete Mid-term	
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October 31, 2017 
[Class meets 
online] 

Professional Development and Evaluation 
Birman, Desimone, Porter, and Garet, Designing Professional 

Development that Works 
Blanchard et al., “Investigating Technology-Enhanced Teacher 

Professional Development” 
NYSED, Guidance on New York State’s Annual Professional 

Performance Review (APPR) [Skim] 
Danielson, Framework for Teaching [Skim] 

• Complete week’s readings 
• Complete Blackboard postings	

November 07, 2017 

Politics, Stakeholders, and Partnerships 
Cuban, Principals as Political Actors: Facing Reality [blog] 
(http://larrycuban.wordpress.com/2009/12/15/principals-as-political-

actors-facing-reality/) 
Green, “Leading for Urban School Reform” 

• Complete week’s readings 
• Post two questions, two thoughts, 

and two quotations	
• Submit Professional Development 

Plan, w/ writing reflection	

November 15, 2017 
[Class meets 
online]	

Politics, Stakeholders, and Partnerships 
Oakes and Lipton, Struggling for Educational Equity in Diverse 

Communities: School Reform as Social Movement	

• Complete week’s readings 
• Post two questions, two thoughts, 

and two quotations	
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November 21, 2017 No Class [Wednesday classes meet] • Use week to read and work ahead	

November 28, 2017 	

Technology 
From Chalkboards to Tablets: The Digital Conversion of the K-12 

Classroom 
Case Study: Wang, Social Media in Schools: A Treasure Trove or 

Hot Potato?	

• Complete week’s readings 
• Post two questions, two thoughts, 

and two quotations  
• Post case study response	

December 05, 2017	
Innovation and the Future of Leadership 

Dyer, Gregersen, and Christensen, The Innovator’s DNA 
Hess, Be a Cage-buster	

• Complete week’s readings 
• Post two questions, two thoughts, 

and two quotations 	
• Submit School Culture and 

Planned Change Simulation, w/ 
writing reflection	

* Instructor will provide digital copy of reading	 	



14 

 
Appendix A. Writing Rubric 

 Incomplete (F) 
1 

Novice (D) 
2 

Developing (C) 
3 

Proficient (B) 
4 

Expert (A) 
5 

T
op

ic
 a

nd
 

T
he

si
s Overall position is 

not evident. Topic is 
superficial or 
undeveloped. 

Overall position is 
evident, but often too 
simplistic. Topic is 
simplistic. 

Overall position is 
clear with a sense of 
developed ideas. 
Topic is interesting 
and significant, but 
not deeply explored. 

Overall position is 
clear and developed. 
Topic is interesting, 
significant, and 
includes multiple 
perspectives. 

Overall position is 
well articulated and 
thoroughly 
developed. Topic is 
interesting, 
significant, and 
complex. 

St
ru

ct
ur

e No argumentative 
structure is evident. 
Ideas are 
unconnected. 

Argumentative 
structure is 
rudimentary. 
Claims are repeated 
rather than 
developed.  

Argumentative 
structure is evident 
but sometimes 
simplistic. 

Argumentative 
structure is evident 
and mostly reinforces 
the thesis. 

Argumentative 
structure is evident, 
progresses logically, 
and reinforces thesis.  

E
vi

de
nc

e 

Claims are not 
supported by 
reliable evidence 
from credible 
sources, making the 
paper unconvincing. 

Some claims are 
supported by valid, 
reliable evidence, but 
support is 
inconsistent, making 
the paper less 
convincing. 

Claims are typically 
supported by valid, 
reliable evidence 
from credible 
sources, making the 
paper, for the most 
part, convincing. 

Claims are almost 
always supported by 
valid, reliable 
sources. The paper is 
generally convincing. 

Claims are supported 
by reliable, valid 
evidence from 
credible sources and 
synthesized in a 
convincing manner. 

Pr
es

en
ta

tio
n Paper includes a 

very high number of 
grammatical errors 
and does not 
conform to APA 
standards. 

Paper includes a high 
number of 
grammatical errors 
and inconsistently 
conforms to APA 
standards. 

Paper includes a 
moderate number of 
grammatical errors 
and reasonably 
conforms to APA 
standards. 

Paper includes few 
grammatical errors 
and mostly conforms 
to APA standards. 

Paper does not 
include grammatical 
errors and conforms 
to APA standards. 


